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Since the behavior of individuals is usually “reciprocal action”
with a person or persons occupying one Or more statuses, a role may
be defined as the human interactions coordinated with the norms
of two or more statuses.* To understand role theory one must begin
with culture and status. Some define culture as an organization of
behavior expectancies and status as a unit of these expectancies *‘de-
manding” certain behavior of an individual functionary in a group.?

Our definition of a role is different from the one of Linton which
considers the role “the sum total of culture patterns associated with
a particular status.”® But many have accepted this definition without
realizing that Linton also said that one must recognize the “legitimate
expectations of such persons with respect to the behavior toward them
of persons in other statuses.”* Mead, too, declared that, “The indivi-
dual possesses a self only in relation to the selves of other members
of his social group.”® Consequently, we believe ‘that any consideration
of role must recognize that it is a system of interpersonal relations
in a group® rather than the mere enacting of the expectations of one
status.

Another important consideration in connection with role theory
i that the human self dgvelops'through participation in systems of
interpersonal relations or roles. “The tangible aspects of what is
known as ‘ego’- (or self) are the roles in which he operates.”” Accord-
ingly, one can define the self as the role-taking ability of a person.
“A new role—when it is in its infancy—leans upon an older role until
the time comes when it is ablé to free itself and operate alone. . . .
In the course of time, this new role may become the mother pattern
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for other new roles.”s Consequently, the human personality, m&
conceived as an “action system” built into the human organis;ff.'f,{%;u "
of the interplay of self and role.”® L RGRY
If role theory is even moderately related to the actual facts of ,sx_é_c'iaj‘l_,
life, the implications for the egrowth of the role and the hur'nq_n'pei“.-,“."
sonality are great. It means that more is involved in human lezii'ning,i
than the manipulation of symbols. Rather, it implies that cognition
must be accompanied by action in a role, real, vicarious or simulated..
Role “perception” and skill in role “enactment” develop hand:in
hand.1® ‘
Real action in a role may be called role-taking or “‘being’ in.a
role in life itself within its relatively coercive and imperative con-
texts.””** Thus, a married man must actually assume the status of a
husband and carry into action the expectancies associated with that
role. Obviously, the role of a husband can only be activated in rela-
tion to the role of a wife. It may be coordinate with the two statuses,
but not precisely the same, for the role-taking ability of each of .the
two selves may not be fully equal to the expectancies of the situation.
More than this, the expectancies at best are not sufficiently definitive -
to provide all the “answers™: consequently, for satisfying role-'taking
some degree of spontaneity or creativity is necessary to meet situations
- which have not been anticipated in the culture or by the two’ selves.
Without spontaneity, a kind of “dead” living takes place based. en:
tirely on the “culture conserve” in the two interrelated statuses.1?
An excellent analysis of the effect of role-taking upon the attitudes
and actions of an individual participant has been made by Turner.*
Participating in role behavior mav (1) cause one to adopt the norms
of behavior ol the other, or (2) cause one to adjust one's behavior
to act-in a way to conform to the expectancies of the other. Either
way of determining behavior has a profound influence upon the self;
and the totality of influences has a bearing upon the self and the
action pattern of the total personality of each individual involved
in the role-playing process. Turner believes that “the fundamental
source of social values appears to be the standpoint of the other,”
(or of the generalized other) and the norms of a reference group with
which one compares himself. ' L
One may go further than role-taking in the development of .the
self in real situations and practice or play roles for the purpose of
learning more than a “normal” life experience might give by role
taking only. When one “plays” a role Involving two or more “indivi-
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dual” statuses in a particular group (psychodrama) one is learn;
“Individual” adjustments; but when one “plays” a role involving “d
lective” representations of norms in two or more “reference groy,e
or cultures (sociodrama) one is learning understandings with respen
to adjustments between or among the cultures of two or more groy,
Both types of learning are of great importance; but the secong Iype
provides the.opportunity for individuals to assume. the role of repn
sentatives of other groups or cultures in practice and, consequengy
to understand the attitudes of other groups that he may broaden ,
insights and/or deal with representatives of other groups and culiymy
more intelligently. Sociodrama, then, is a means for learning culiuy
understandings in depth, including appropriate actions. In the 5o,
drama one can play roles for the purpose of exploring, €Xperimentin
and developing new concepts of role systems.1s -

Sociodrama, therefore, may be used as a means for exploring rely
tionships between groups by means of role playing. The situatioy
may be those involving relationships, especially issues between loal
groups or peoples like between capital and labor or Negro and Whiy
in a local community or between Arab and Jew or Western Peopls
and Russian Peoples in the World Community or even historia-
situations like the strife in Rome during the period of "August
Thus, with the sociodrama one may “bring the cultural order to vies
by dramatic methods.” One may “explore and treat at one stroke, the
conflicts which have arisen between two cultural orders, and at th
saine time by the same action . . . change the attitude of the memben
of one culture versus the members of the other.”16 _

Sociodramatic role-playing is not too difficult to organize when repr
sentatives of different groups between which an issue is involved an
in an audience or a classroom; but when the cultural backgrounds d
an issue are not in the previous experience of an audience or a Cl_m
a great deal of preliminary study may be necessary before viewpoind
can be properly represented.

It is difficult for young people studying “strange” roles to volunted
to reenact them before a large group; therefore, some form of "“'3?“'
ing up” is necessary.’” The recognition of the situation is 2 prelim
inary “warming-up” process; but a class may be divided into man}
small compatible groups, with the aid of sociometry when possibl-c":
permit each group to re-create the problem in social relationships
For example, each group in the class may reenact the relationshipb
between representatives of various nations in an international dispute
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..;'#. position of the United Nations. This procedure gives
e‘m an audience or a class an opportunity to play a role, to
’ " to a role, to express feelings spontaneously, to reverse
y:‘ Theoretically, role-playing in small groups can have a
"”*"cducatlonal effect upon the development of the self and of
; mh pattern of the individual or his personality.

'.%{h ugh the interaction in small groups as just described may be
Ei role-playing, the more formal role-playing and sociodrama
)ed on before and with an audience or class. Volunteer role-
; %may be obtained from small groups. After a short conference
.pect to the “locale” of the interaction and upon the exact

ge gf the issue to be discussed and/or acted out, the volunteer

A et

' g.yers may precipitate a spontaneous discussion or drama which,
will involve the whole audience or class.

'e‘SOCIOdl ama unfolds—as the nature of a reality is progressively
;'the emotions of the audience or class may be deeply aroused;
;,gf uently, more and more members may take part in the role play-
a: nearly every member in the room is 1nvolved Persons who

T .Qi—

'»‘* Fr i
“'ré o}utmns to the problem being portrayed.

gggl ough continued role playing, role analysis and replaying for
jons. palucxpants themselves may apply or even build ethical
3 d I;ds which apply to the situation. In this way a practical appli-
R n? of ethics may be realized by the participants.

A v_ theory can be made an educational instrument of great signi-
e when applied in the form of sociodrama. It can demand
Ontiedge, develop insight into social life and produce wisdom. This
' .&may be obtuned with respect to soc1a1 relationships and roles

' suggest new ways of role- playmg which may represent pos-

o

p ;}." past Thus the sociodrama may be considered an appllcatlon
o e.;theory to education in the social sc:lences and in hlstory

controversy between West Germans and East Germans with
to the unification of Germany. Also, role-playing may be
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“reversed” so that the participants may “see” the dilemma from two
(or more) different positions or roles and, thus, understand the senti-
ments felt by the representative persons on both (or several) sides of
an issue. In this manner, those who participate in role—playing exercises
‘may learn to understand social reality, including the facts involved
and the feelings and aspirations of different groups or peoples as
well as possible solutions to social dilemmas.® :

Thus conceived, the sociodrama can become an important aid in
helping students understand sentiments and aspirations associated
with great issues of modern times and of history. Some contemporary
international dilemmas which could be recreated sociodramatically
and studied are: the conflict between the Frenchmen and Arabs in
Algeria, the issues between the British and the Cypriotes in Cyprus,
the conflict between Nationalist China and Communist China, the .
Arab-Israeli conflict in the Middle East, the West-East conflict, etc,
Today these and many other international issues have become great
dilemmas of our times partly because of the ineptitudes of the repre-
sentatives of these peoples in their international relations. These
ineptitudes are legion today; they may even provoke the release of
explosive power sufficient to destroy the pattern of Western Civil-
ization, including a significant portion of the people who are now
operating it. One cause of these profound ineptitudes is ignorance—
ignorance of the culture and sentiments of other peoples. Another
probable cause is the possession of distorted ideas with respect to
other peoples. If ignorance and distorted ideas are causes of many
of our miserable failures in international relations, then one approach
to the reduction of current ineptitudes in’human relations with re-
spect to peoples and relationships among peoples is to introduce
representatives of these peoples to experiences which promise to re-
duce ignorance and correct distortions.

The sociodrama, by stimulating actual intergroup relations, can
be used as an instrument for experiencing the views and feelings of
others, thus a basis for more intelligent thinking and acting is pro-
vided.

If contemporary world dilemmas can be replayed for analysis vital
problems faced by persons in historical times may be brought to life
too. Kaminsky,® for example, directed his students in the “bringing
to life” of the French Revolution and the relationships among nobil-
ity, clergy, bourgeoisie, and peasants at the time of the meeting of
the National Assembly on the fateful night of August 4, 1789
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This sociodrama required a careful analysis of such roles as the
chairman of the committee to investigate disturbances, a representative
of the clergy who deplored the loss of faith among the people, a noble
who called for unity among his peers, and a spokesman for the com-
mon people (Third Estate) who demanded immediate reforms. The
settings were the meeting hall, lobby, and courtyard of the -National
Assembly building. Student participation and interest was very good.
. Kaminsky reported that the sociodrama (adapted from-a TV program,
;'You Are There) contributed to an understanding of the conflicting
interests of the different groups involved in the French Revolution
as well as to the development of self-confidence and the ability to
think in a difficult situaton.

Some issues of history which could be studied by means of role-
playing are: the conflict betwen Socrates and the Athenian Senate,
the French Revolution, the battle between King John and his nobles,
etc.

The efficacy of the sociodrama is predicated upon the validity of
the observation that meaning in the mind of an individual is devel-
oped when one takes a role in “real life.” The converse of this may
also be true; i.e., ignorance remains in the mind of an individual to
the degree that he does not take or experience roles. One cannot have
all experiences, but one can simulate the taking of a role as it is called,
play a role. Thus, one who would understand the current Jewish-Arab
conflict in the Middle East, for example, can play the role of the Jew
in the conflict and then “reverse” his role and play the role of the
Arab, When one thus “practices reality,” one learns to understand the
“reality” better. And, when one understands “reality’” better he may
be able to make a better adjustment to it because, “one becomes an
object to himself.”?* If the role-playing experience requires one to
play roles typical of those played in a group different from his own
one creates his concept of the “generalized other” or in other words
one comes to true consciousness of the interests and needs of the other
group. .

But, without specific techniques for putting the sociodrama into
operation the potentialities of it remain latent. One cannot go before
a group and say, “Now we are going to have a sociodrama,” and ex-
pect it to work. If in the group there are representatives of people
now in conflict, volunteers may be immediately available who will
stage an excellent sociodrama. However, many issues not immediately
experienced by the members of a class which one is teaching may be
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considered important to understand—either from the point of view
of contemporary affairs or of history. To “sociodramatize” these issues
preparation is essential, for many people are either completely ignor-
ant of the problem or have incomplete or biased information with
respect to it. A problem of the director or teacher, therefore, is to
present the important dilemma to be considered in a manner which
will arouse a genuine interest in the social problem to be studied. The
following practical steps are suggested for the conduct of a successful
sociodrama with a group who may have no primary or “natural”
knowledge or interest in the problem. -

RECOGNITION OF A DILEMMA IN HUMAN RELATIONS

The easiest approach, as has been pointed out, is to ask the group
to introduce its own problem with respect to a social dilemma. There
is always more interest in a problem thus selected than in one selected
by a director or teacher. But the range of problems which is readily
recognized by a group of students or the information with respect
to the issues involved is very limited. Since a function of the director
is to educate youth or adults with respect to matters on which they
are ignorant or misinformed, great care must be taken in introducing
new issues. To accomplish this any one or any combinations of the
following may help: field trips, films, phonograph records, lectures,
readings, discussions, or other resource information. This preliminary
study must be carried on until the problem situation becomes signi-
ficant to a large number of the members of the class and until the
fundamental roles in the conflict are identified and understood and
the feelings associated with the roles are recognized.

Identification of roles. When a problem situation becomes significant
in the minds of students they can identify the roles taken in the

.~ conflict. These are the roles, which may be played to re-create the
conflict situation or other problem situation. In preparing to re-create
the Arab-Jewish conflict in the Middle East, for example, Gurion’s
role may be played to represent the Jewish position, Nasser’s role
can represent the Arab point of view, Anthony Eden may represent
the British viewpoint, Dulles, the American and Gromyko, the Rus-
sian angle. Of course, the students must do much more than mention
the names of these men. The main points of the position of each
may be outlined on the blackboard by the class and the teacher or

director. It may take considerable study to make clear the fundamental
]
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pos1t1on of each of the groups in the conflict; but t.hese p" SIRO
be clearly delineated before adequate role—playmg t:a “- 1ACEER

Practice role playing in small groups. It may be of: valueo-
a large class into a2 number of small groups ‘each equal '1n\§ tos!

Informal practice in small groups gives every one in theid]
opportunity to play a role. It provides a period of “warmmg u'péd 1
breaking down reserve and of increasing feelings of spontanettyt.Good b
sociodrama cannot be developed by writing out and memonzmgf; les}‘«
The give and take of the discussion must spontaneouslye a,nse oﬁ’la.
of a rich background of understanding which is a product-f'of;grw
or vicarious experience acquired by reading and observatlon*. %Th
small group discussion can be informal preparation for ‘ai better\
quality of role playing w ‘hich may later be made before ‘the" group,
especially when the problem involves considerable learning’ beforc
the sociodrama proper can be introduced. - SRR '1""’-5*?;
Selection of role players. At this point students may be’ 1nv1ted tolj
volunteer to play the roles involved in the issue before! thed ﬂggs.i
Students who do not volunteer should never be forced into” t.heédaffi
drama; some who may not at first volunteer will be anxmus"'i:o’f‘&. fb
part later. I (wﬂ‘tz&ﬁ‘
Role-playing. Before role playing begins it may be” desuablerifoi:s;
the “players” to confer for a short time to agree upon the; settmg
for the action and upon the definition of the issue to be’ chs :fd
and/or acted out. Also, plavers must examine their own bla'ses"and
try to free themselves from them so that they may representf f eely.
the role they are to plav. LTy ﬂ-\
The role-playing itsell should go along nicely because of mterest
which has been generated over the period of preparation, mcludmg'
the practice in small groups. In sociodrama participants should, re-
member, says Moreno, that individual participants are representmg
the position of groups rather than (as in psychodrama) the position
of persoms. True it is that interpersonal and intergroup. relations
cannot be completely separated; but a distinction should be made
with respect to emphasis or orientation. Thus, if the sociodrama is to
portray the reality of the great issues between the Arabs, and the
Jews in the Middle East, the personal uniqueness or problems of
Gurion and of Nasser, as persons, are of negligible importance; , but
their views as representatives of the wishes and policies of two great

groups of peoples are of great importance.
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It may be noted at this point that the role-playing described here
was prepared for. The reason for this is that youths in school have had
limited experiences, making it possible for them to dramatize spon-
taneously only a very limited number of problems in intergroup
relations outside of local intergroup problems. This article, however,
deals with the sociodrama applied to the education of youth with
respect to problems in international relations or historical issues both
of which are remote from the experience of vouth. Consequently, a
background of knowledge must be acquired before roles can be under-
stood or played.:2 This requirement, of course, is something of a
departure from the important principle of spontaneity which has
been fundamental to Moreno's success with the sociodrama. But he
has emphasized that considerable spontaneity is possible even under
the limitations imposed by this plan.>s

Analysis. But a sociodrama exercise is not complete with the role-
playing of a small group before the class. As the sociodrama unfolds.
as the nature of the social reality is re-created by the role-playing the
feelings of all in the room may be deeply aroused. Consequently,
class members who may not have volunteered to represent positions
at first may now feel urged to supply information, to-suggest how
the roles may be played better, and to indicate possible solutions
to the dilemma which is being portrayed.?4

The process of dramatization to this point can be of great interest
to many in the class. New social insights are acquired with respect to
intergroup conflict and a deep interest is aroused in a search for
solutions. ,

Replaying of roles. The development of the sociodrama exercise so
far may have shown to the group the need for an improved repre-
sentation of positions. A new ‘“cast” may re-create the situation in
an “improved’” manner.

" The group may also suggest one or more possible solutions to the
dilemma including ways of portraying these by means of the socio-
drama.?s For example the group may have portraved the present im-
passe in Arab-Israeli relations by the following:

Gurion: “The Jewish homeland must be expanded now before
you Arabs get too strong.”

Nasser: “The Middle East is our Arab country. The Jew is a
foreigner. You and your peoples must be stopped now
before your population gets any larger.”
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a representative of Lhe people of the World, like, Dag H a)

T '.‘C':-i

The probable views of Hammerskjold are then revzew“?cg ', Wil
this, a likely conference is enacted; and the problems ,lilVolv AT,
ks i Fomey 8,71 G‘r

working out a “solution” are revealed. | "’E,ff}.‘e
Demomanc development of ethical standards Through i
emerging sociodramatic process it is possible that .many. may-% W :
stand that certain combinations of roles in internation ?relatlo
or world history produce serious dilemmas while other’ comb ‘WJ
may lessen them. The recognition of these differernces maj "bg
training in the efhics of democratic . citizenship, mcludmg fd‘ Ben

sy iR A n‘!
ability, respect for the personalities of others and ab111ty to coopera
1 1, :l‘,.(.-.

- Javv’t iy
(“axiodrama’). : ’,du.'" et gﬂ,‘}iﬁr_;,:tv

Informed and intevested persons can re-create many of: the grear.\

scenes and issues of our times and of history in the classroom byt ’e‘am}
of the sociodrama. This procedure can have gredt value 1_191:'{’;’)\111};13%3
teaching the deeper meanings associated with these event's‘ bgf{,&gﬁ)hgﬁ}‘\
these great events before a ‘“‘social microscope,” where thf'y;.c_ag‘:}gs\“ 5
analyzed for mistakes made and for successes achleved..ln,‘,r.h.ls QY i

students may create their own version of the mtergroup relanons '- 187

they might hme been and thus acquire undevstandmg andﬂt hia m!}
S Yot
They might evel achieve “solutions” to problems in. human, relati
E B

r&‘
never belore conceived. Consequently, role theory and 1ts pmcﬂgg}__ S
application in the form of the sociodrama may be expected td, becox;.::lel"
g R L¥ )

ol great significance in the future with respect to the educau?P? oés
avpy v fA2 Ty
peoples for living in the second half of the Twentleth _Cen ‘fi‘“*‘v'-

‘l'. (.t J

TRENDS | r'._.z'::{,l,,

7
ST A

[t should be noted that the fundamental ideas of rol‘e-playmg and
sociodrama are being adapted in many areas of our society mcludl' ‘g
business. According to Gordon** adaptations of role- -playing are bemg
used to iron out dzfﬁcu lties with respect to production and to xmprove
production standards, to give salesmen opportunities to practxce im-
provmg customer relationships, to increase selling eEectweness, to
Airon out difficulties between factory representatives and ﬁeld omc?
representatives, to improve foreman-worker relationships and, to im-.-
prove the executives understanding of the problems of other. workers

in the business. The point is that the problems in human relauonshxps
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for these areas are simulated in business conferences. The role-playing
makes the problem real and has been found to be a better instruc-
tional method than plain lectures.

(For this chapter the annotated footnotes represent a selected bibli-
ography on the subject of role-playing and sociodrama.)

Leslie D. Zeleny (1898——-—), B.S., University of Minnesota (1922),
M.A., Columbia University (1923), Ph.D., University of Minnesota
(1931); post-doctorate study, The London School of Economics and
Political Science. Five years of military service in World War I and II;
. Chairman, Division of the Social Studies and Professor of Sociology,

Colorado State College (Greeley). Author of: Practical Sociology (New
York: Prentice-Hall, 1937); An Introduction to Educational Sociology
(Boston: D. C. Heath, 1934 with Ross L. Finney); Problems of Our
Times (New York: McGraw-Hill Book Co., 1935, 1936, 1937, $ vols.,
co-author D, S. Brainard); contributor to such books as: “A Socio-
logical Curriculum,” Chapter 14, in Joseph S. Roucek, Ed., Socio-
logical Foundations of Education (New York: T. Y. Crowell, 1642);
“The Leadership Process,” Chapter 17, in Joseph S. Roucek, Ed.,
Social Control (Princeton, N. J.: D. Van Nostrand Co., 1956); “Inter-
group Understanding in Colleges,” Chapter 29, in One Admerica,
edited by Francis ]. Brown & Joseph S. Roucek (New York: Prentice-
Hall, 1952) etc. Onetime Associate Editor & Contributing Editor,
Journal of Educational Sociology; Contributing Editor and Issue
Editor, Sociometry.

Jacob L. Moreno (Bucharest, 1892—-); University of Vienna (1910-
1912); medical school, Vienna (1912-17); M.D. (1917); came to the
United States (1927), naturalized (1935). Superintendent, Mitterndorf
State Hospital, Vienna (1918); officer of ‘health, Voslau (Austria, 1919-
25). Originated “Living Newspapers” and the idea of psychodrama
(1923); inventor and patenter of “radio flm” for electro-magnetic
recording of sound on discs for radio transmission and reception
(1924); licensed physician (New York State, 1927); engaged in private
psychiatric work, New York City (since 1928); began psychodramatic
work with children, Plymouth Institute, Brooklvn, and introduced
“spontaneity test” at mental hygiene clinic, Mt. Sinai Hospital (New
York Gity, 1928); did psychodramatic work, Grosvenor Neighborhood
House and Hunter College (1929); made sociometric studies, Sing
Sing Prison (1931-82); responsible for the first Sociometric Conference
in the United States, Philadelphia, 1932); Founder and Physician in
charge, Beacon Hills Sanatorium (now Moreno Sanatorium (1936——);
founded “therapeutic Theater,” first Theater for Psvchodrama (1936);
founded Sociometry, a Journal of Interpersonal Relations (1937);
Lecturer, New School of Social Research (1937-38); Columbia Univer-



ROLE THEORY AND SOCIODRAMA § S ‘

sity, ‘T'eachers College (1939-40); assisted in Foundation'of I'heatersfont

Psychodrama, St. Elizabeth Hospital (Washington,’ DCij,t =
Sociometric & Psychodramatic Institute (now Moreno- Institute)}] :
low. AM.A.,, American Psychological Association; * Amhericansis
; metric Association (President, 1945). Among his nurr'xérdjfé‘_",fquf etheks:
latest: Sociometry, Experimental Method and the Sciehc&?ﬁgféﬁsgﬁﬁ

ta %

(1951); Who Shall Survive? (vev. ed., 1953). SOCiomem'_czjii‘d;gfgg-& nces.
of Man, 1956. i ;m;gfﬁ ek

NOTES

states that “roles are not isolated: they tend to form clusters;” see alsodt: Who.:
Shall Survive? (Beacon, N. Y.. Beacon House, 1953), 326. BRI A
2. Theodore R. Sarbin, “Role Theory.” in Handbook of ‘Social Psychologyledit -
by Gardner Lindzey (Cambridge. Mass.: Addison-Wesley Publ. CoJ), stales,qu_233';‘
258, that “culture appears to be no more than actions of personsr"fﬁfﬁ13‘;{%‘5&?&}%{
3. Ralph Linton, The Cultural Background of Personality - (Newr:York:if¥D;

Applcton-(’lcntm«)-. 1345) . . v 5 .“_;‘-‘.‘F"i?gﬁé, ‘ift("
4. Ibid. : .. o EPE
- : . . ot t&»ﬁ%f‘- &
5. George H. Mead, Mind, Seli and Society, ed. by Charles W. Morris ;(Uﬁ‘-‘iﬁ‘_}f! r

of Chicago Press, 1934) . : ._i.'lj;;'f,-'..‘_"}éf(-f%{-;, H"...i:’.. :

6. J. L. Moreno, “Psychodrama and the Psychopathology of Interpersgif;z_iiigéa :
L] t

tions,” in Psychodrama, op. cit.. 177-216. Moreno states that “a role .is"_al‘}; 113_“,(31"5:{

personal experience®and needs two or more individuals to be actuqlizefi::f;é_?; fatie 5
7. Moreno, “Psychodramatic Treatment of Marriage Problems,” Socx’qr’r‘:’eﬁy;’i’.‘*’ll‘ :-

(1940) , 2-23. : e, PR

8. Moreno, “Psychodramatic Treaunent of Psychoses,” Sociometry, 1115(194‘
115-122, "

9. T. R. Sarbin, “Rolc Theory.” op. cit. ' _ | )p ﬁl
10. Morena, “Role Tests,” np. cit. B {“'?Hh’
11 Moreno, Who Shall Survive? ‘w
12. I'bid. o ‘r.’%»;
13. R. H. Turner, “Role-Taking. Role Standpoint, and Reference Group. Be-
havior,” dmerican Journal of Sociology, XLI (January, 1956), 816-328. okt
14. I'bid. CL

L

15. L. D. Zeleny, “The Sociodrama as an Aid in Teaching International Rela-

tions and World History,” International Journal of Sociometry, 1 (September, 1956),
29-32. / L

16. Moreno, “The Concept of Sociodrama,” Sociometry, 111 (November, 1943),
434-449, R

17. For procedures in producing a sociodrama, see: Moreno, op. cit., Helen
Jennings, “Sociodrama as an Educative Process,” in Fostering Mental Health in

Our Schools (1950 Yearbook, Association for Supervision and Curriculum Develop-
ment, Washington, D. C.: NE4, 1950); Charles E. Hendry, Ronald Lippitt and
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Alvin Zander, Reality Practice as an Educational Method (Beacon: Beacon Housc.
- 1947) .
18. L. D. Zeleny, How to Use Sociodrama (Washington, D. C.: National Council

for the Social Studies, 1955) ; this article introduces the use of small groups into
the sociodramatic procedure,

I9. A source for much of the material in this section is: Lesliec D. Zeleny's How
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